Fountain   /  Grade 7   /  H1N1 Emergency Lessons

Name_______________________________
Directions:  

Assignments are broken down by days.  There are separate directions for certain days as the assignments change.  All articles are attached.
DAYS ONE THROUGH THREE

1.Read the following articles and do eight (8) T-T-T (No more than 3 questions) and at least 3 vocabulary entries.  There should be a total of 11 entries.

DAY ONE

A.  Schools Waking Up to Teens' Unique Sleep Needs

Some Officials Are Pushing Back Start Times to Give Students the Slumber Their Biology Craves

http://www.washingtonpost.com/wp-dyn/content/article/2006/01/09/AR2006010901561.html
DAY TWO
B. Graduation Rates Reach 13-Year Low In Montgomery
http://www.washingtonpost.com/wp-dyn/content/article/2009/09/23/AR2009092302283.html?hpid=moreheadlines
DAY THREE

C.Fame’ schools struggling to survive recession

[image: image3.jpg]


 http://www.dailycomet.com/article/20090924/ARTICLES/909249874/1008?Title=-8216-Fame-8217-schools-struggling-to-survive-recession
DAY FOUR
2. DIRECTIONS:  Write a summary of the following article (Themes in Literature).  Then find an example of theme in the current novel or a past novel (Leon’s Story, Define Normal, Speak, etc.) used in Reading class with Ms. Fountain.  Write one paragraph discussing the theme using support from the book.

D.How to Find Themes in Literature
http://www.associatedcontent.com/article/1497547/how_to_find_themes_in_literature.html?cat=38
DAY FIVE
3. DIRECTIONS:  Compare yourself to Leon from Leon’s Story.  Discuss how you would feel if you were him.  Write an essay of five paragraphs discussing his experiences.  Tell how you would have handled those experiences.  Use examples from the novel.

Schools Waking Up to Teens' Unique Sleep Needs
Some Officials Are Pushing Back Start Times to Give Students the Slumber Their Biology Craves

By Valerie Strauss
Washington Post Staff Writer
Tuesday, January 10, 2006 
Brown University Prof. Mary Carskadon thinks most U.S. school systems should pay close attention to what she found in the saliva of teenagers. 

If they did, she said, high schools would start later than they do, and teachers would educate students about a subject as basic as reading and math: sleep. 

Carskadon, who teaches human behavior and is director of sleep research at E.P. Bradley Hospital in Rhode Island, led a team of researchers who helped prove that -- biologically speaking -- teenagers really are out of it early in the morning. 

The researchers measured the presence of the sleep-promoting hormone melatonin in teenagers' saliva at different times of the day. They learned that the melatonin levels rise later at night than they do in children and adults -- and remain at a higher level later in the morning. 

"Children learn from kindergarten on about the food pyramid," Carskadon said. "But no one is teaching them the life pyramid that has sleep at the base. 

"Add to that the disrespect that sleep gets when schools say you have to be there at such an early time. So why should they think sleep is important?" 

Issues surrounding sleep -- who needs how much and when -- are usually given short shrift in efforts to improve student achievement. But modern brain researchers say it is time that more schools faced the biological facts. 

Sleep deprivation can affect mood, performance, attention, learning, behavior and biological functions, said Stephen Sheldon, chief of sleep medicine at Children's Memorial Hospital in Chicago and an associate professor at Northwestern University. 

"Sleeping is like eating," Sheldon said. "It is performing a biological function that is required." 

Teenagers have long complained that starting school about 7 a.m. -- the typical start time for many high schools -- is cruel and inhumane. But some adults tend to blame the griping on their behavior -- procrastination that leads many teens to stay up late to do homework, or nightly marathon phone sessions with friends. Now, computer games and instant messaging have made it even more alluring to stay up. 

"People tell me that changing school start times to later is just mollycoddling the kids," said Kyla Wahlstrom, interim director of the University of Minnesota's Center for Applied Research and Educational Improvement. "I'd say they are people who don't want to accept the fact that there is a different biology for teens." 

That might be one reason that it's not unusual to find a high school parking lot at 7 a.m. filled with students clutching cups of coffee. 

"If I was able to get more sleep, I think I'd be able to last through my afternoon classes a lot more often," said Andrew Nazdin, 17, a senior at Walter Johnson High School in Bethesda. 

Some school systems are waking up to the science. 

In 1996, the suburban school system of Edina, Minn., changed its start time for 3,000 high school students from 7:25 a.m. to 8:30 a.m. Two years later, Minneapolis followed suit for more than 50,000 teenagers. 

Teachers reported that students were more alert, and research conducted by Wahlstrom showed a range of benefits to students and teachers -- and contradicted some of the biggest fears about the change: that after-school sports and jobs would suffer. 

With the later start time, teenagers were less depressed, and it turned out that employers did not have big problems with students getting out of school later, Wahlstrom said. Although student grades did not rise significantly, the trends have been upward, she said. And some sports practices were shortened, but Edina and Minneapolis teams have played just as competitively as they had before. 

"It seemed that the research resonated with everyone who has been an adolescent or who has raised one, which is all of us," said Laura Tueting Nelson, Edina's director of communications and public affairs. 

But in Pinellas County, Fla., where high school starts at 7:05 a.m., the superintendent of schools late last year dropped a plan to move the start to 9 a.m.; a St. Petersburg Times poll showed that most parents opposed it, many citing fear that students' after-school jobs would be in jeopardy. 

Scores of school systems -- though no one has an exact number -- have moved back the start of high school from 15 minutes to more than an hour, including Arlington Public Schools. Some swapped start times with elementary schools, whose students go to bed and wake up earlier for behavioral and biological reason s. 

Said Don Fox, a Montgomery County parent: "Currently, elementary school begins about 9 o'clock. As anyone who has ever had a child that age knows, by 9 o'clock they have been up on their own for two to three hours." 

In fall 2004, Denver began a bold experiment allowing high school students to make their own schedules, and this fall it launched a program in which high school students used city buses to get to school. Mark Brown, spokesman for Denver Public Schools, said that it was too early to determine the results of the experiment but that it was "so far, so good." 

Anne Arundel County's school system is considering a proposal to open its 12 high schools about 40 minutes later. School there begins at 7:17 a.m., the earliest start time among Maryland public schools. 

However, there are more than 13,000 school systems in the United States, and the vast majority of high schools still start about 7 a.m. 

"There is no magic number about when to start school, but closer to 8 is better than closer to 7, and closer to 8:30 is probably better than 7:30," Carskadon said. 

Though times vary for individuals, Carskadon said levels of melatonin start to rise in teenagers generally between 10 and 11 p.m. -- and don't stop until about 8 a.m. This changes when people are in their twenties, she said. 

So although it's not impossible for adolescents to go to sleep before 11 p.m., or even to be alert in the morning, Carskadon said, their bodies make it hard, and in some cases nearly impossible, to do. 

View all comments that have been posted about this article.

© 2006 The Washington Post Company

Graduation Rates Reach 13-Year Low In Montgomery
By Nelson Hernandez
Washington Post Staff Writer
Thursday, September 24, 2009 
Montgomery County's high school graduation rate has fallen to its lowest level in more than a decade, according to state data, continuing a trend of declines that county officials said they will investigate. 

From a high of about 93 percent in 2003, the graduation rate had fallen to 87 percent for the class that graduated in the spring, according to state data released this week. The decline was most pronounced among Hispanic students, whose graduation rate was 88 percent in 2003 but 77 percent for the Class of 2009. 

Montgomery ranked 11th among Maryland's 24 jurisdictions. It placed behind neighboring Howard and Frederick counties, both of which are smaller, but ahead of similarly sized Prince George's County, where the graduation rate was 85 percent. 

The decline was first reported in the Washington Examiner. 

"The bottom line is, we are looking into the data to see what it tells us," said Brian Edwards, chief of staff for Montgomery Superintendent Jerry D. Weast. "There are a variety of different avenues we will look at in the data to see what the reason is for this slight decline in our graduation rate." 

The county's rate fell from 89 percent last year to 87 percent for the Class of 2009. That is the lowest graduation rate recorded since 1996, when the state changed the way it measured the statistic. 

In recent years, Maryland has been better able to track students who transfer out of a school system. If officials cannot determine that a student has enrolled elsewhere, he or she is counted as a dropout, a factor that could contribute to the drop in the graduation rate. 

Montgomery has also experienced a demographic shift as more Hispanic students have enrolled and the number of poor students has risen. 

The percentage of high school students receiving free and reduced-price meals in Montgomery, a common measure of poverty, has risen from 14 percent in 2003 to 22 percent this year, according to state data. The number of Hispanic students has increased from 25,000 in 2003 to almost 31,000. 

But officials said they are committed to having all students graduate, regardless of socioeconomic status or ethnicity. 

"Obviously, we need to peel back the layers of the onion and see what's going on here," said school board member Patricia O'Neill (Bethesda-Chevy Chase). "It has to be watched and analyzed as a district and watched and analyzed at individual schools." 

The graduation rate at Northwood High School in Silver Spring was 79 percent, below the state's minimum standard of 85.5 percent. As a result, it failed to achieve "adequate yearly progress" this year under the No Child Left Behind law. 

"If you're increasing rigor on the one hand," said Kay Romero, president of the Montgomery County Council of PTAs, "what are you doing on the other side to make sure students are receiving their diplomas?" 

State officials said they aren't alarmed by the decline. 

"These rates generally fluctuate from year to year," said Ronald A. Peiffer, the state's deputy superintendent for academic policy. "I don't think it raised any flags here." 

Calculating a class's graduation rate is tricky, because students move among school systems, and the size of a freshman class is typically inflated by students repeating the ninth grade. To develop accurate figures, counties and states need ways to track students through their high school careers, whether that takes four years or more. School systems are developing that technology, but it isn't in place. 

Maryland is planning to adopt a graduation rate formula soon that will measure how many students receive a diploma in four years. That could lead to sharp declines across the state. 

Another study showed that Montgomery tied for the top spot in graduation rates among the country's 50 largest school systems. The Diploma Counts 2009 study, published by the Education Week trade newspaper, used a stricter measurement, which showed that more than 30 percent of U.S. high school students failed to graduate. 

According to that study, Montgomery had a graduation rate of about 81 percent in 2006. 

‘Fame’ schools struggling to survive recession
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Associated Press 

Nik Spayne from Elgin, Ill., receives modern dance instruction from Deborah Goodman at the Chicago Academy for the Arts in Chicago.


By CARYN ROUSSEAU
The Associated Press

Published: Thursday, September 24, 2009 at 3:30 p.m. 
Last Modified: Thursday, September 24, 2009 at 3:30 p.m. 

CHICAGO — Nik Spayne wakes just before 6 a.m. on school days at his suburban Elgin home, in time to take an hour-long train ride and a bus to the Chicago Academy for the Arts.

Related Links:  ‘Fame' entertains in a chaste way 

It’s regular classroom work in the morning for the 17-year-old senior before three hours of dance and vocal training. By the time he’s finished with another few hours of rehearsal and has commuted home, it’s 8 p.m. — more than 14 hours since he woke up.

“Then I still need to do my homework and learn my lines and not have a social life and go to bed and do it all again,” Spayne said, sitting in a science lab after finishing his modern dance class. “But it’s worth it.”

Spayne, an aspiring musical theater performer, is one of nearly 1.5 million students around the country who attend one of about 1,670 performing arts high schools, colleges or other instructional programs, according to the nonprofit group Arts School Network. After seeing the 1980 movie “Fame,” which follows New York City performing arts students, Spayne thought, “Wouldn’t it be cool to go to a school like that?”

Nearly 30 years later, an updated remake of “Fame” is to debut Friday. The movie’s trailer has one student asking: “Somebody’s gotta make it out there. Why can’t it be me?”

The competitive drive and quest for success is still present at performing arts schools, which are private, public and charter, but officials say the recession has left them with less money and more to do. They educate students in the classical arts, but also have modern offerings, such as hip-hop dance and pop vocals. In addition, the schools have started teaching business courses to help budding artists learn to make a living.

Enrollment has fallen at some private performing arts schools and endowments have lost value, said Roger Shoemaker, associate head for the arts at the boarding school Walnut Hill in Natick, Mass.

He said families under financial pressure can no longer afford the tuition, which at private schools can cost tens of thousands of dollars a year. Some students can receive scholarships or other financial assistance.

The school’s endowments have lost 25 percent, said Shoemaker. Other schools say they’ve had to cut arts teachers and budgets.

“Across the board it makes it much more difficult,” he said. “The environment for fundraising is pretty difficult. We made our fundraising goal last year, but not everybody can say that.”

School officials said they’ve had to become more creative in how they raise money, with some institutions putting on benefit shows featuring famous alumni or current students.

The schools also have responded with new courses that include digital filmmaking, music engineering and electric and acoustic guitar. The classes help find common ground with students who may not be as interested in the classical arts, like ballet or opera, said Ralph Opacic, executive director of Orange County High School for the Arts in Santa Ana, Calif.

“We’re trying to use those more current art forms to get them to explore and expand and then hopefully fall in love with classical arts,” Opacic said.

Schools have begun exposing students to the business side of arts and entertainment as well, offering courses that equip them with the skills needed to become entrepreneurs.

“It’s important for them to realize today you’ve got to be incredibly versatile,” said Isidore Rudnick, artistic director at The School for Creative and Performing Arts in Cincinnati, home of the recent MTV reality show “Taking the Stage.”

“You’ve got to have a savvy business sense. It’s not good enough to be a good actor or a good musician,” Rudnick said.

Coursework aside, there’s a stronger reason students are attracted to a performing arts school.

“They’re all looking for a place where they can be really passionate as well as becoming a well-rounded person,” said Lauren Williams, a 17-year-old senior and oboe major at Chicago Academy for the Arts. “The classes are so incredibly structured and formulated. They’re so engaging and so interesting because they connect to your art.”

The school’s alumni include actress Lara Flynn Boyle, dancer Tom Gold of the New York City Ballet and film composer Alex Wurman.

While “Fame” may be the movie version of what happens in the halls and rehearsal rooms, it does show the true spirit of a performing arts high school, said Rory Pullens, head of school at Duke Ellington School of the Arts in Washington.

“’Fame’ captures that beautifully and we see that manifest in the students every single day,” Pullens said. “They look at the celebrity and the flash and the glory and all of that.”

But he said when they enter the halls with “the sweat and the work ethic they need to possess, they come out appreciating the work they’ve put into this and the skill they develop.”

For Spayne, the 25 hours a week of rehearsals will go on. He’s applying to colleges to study musical theater and says even if he has to wait tables it will all be worth it if he can have the chance to perform.

“It’s almost sacred, in a way, that feeling that you get when you’re on stage,” Spayne said. “Once you’ve gotten it, then you keep striving for that feeling again and so you just immerse yourself in the arts.”

How to Find Themes in Literature
Writing a literary essay on themes can be hard if you don't know what the themes are in the story or how to find them. That's usually the case with most students who are used to writing about literature. Digging into the very heart of a story or novel can be hard, but it doesn't have to 

 be. One thing to keep in mind is that the story is like a gift-wrapped box: you have to peel away the layers to get inside it. Actually, the layers themselves become the way in which you'll be able to understand the story.

Several things to keep in mind when analyzing a piece of literature is that you have to break down each component in order to find a recurring theme. Story, plot, characterization, literary tropes (i.e., metaphors, similes, analogies), and narrative arcs all play into the structure of a story. By understanding how each is used and the overall effect they have on the story's meaning will allow you to get closer to understanding its underlying themes.
Let's start off with plot. What is the story about? What actually happens? What does the character do in the story? Depending on the type of story, these questions might not always be easy to answer. Some stories, such as John Updike's short story A&P, might not have what one can 

 consider a plot. In the story, a grocery store clerk checks out a couple of girls who enter the store wearing nothing but bathing suits and then quits when his boss chews them out for being inappropriately dressed. This explanation doesn't sound like the kind of plot people usually associate in stories because during most of the story the protagonist does nothing but observe the characters. But even this is a sort of action, or a building of rising action, leading toward the story's denouement, when the protagonist finally does act out of his own initiative. But even by breaking down this plot we're able to discern some sense of the story's theme. The character doesn't do anything but observe the young girls, until his boss, who warns the girls not to enter the store again unless they are appropriately dressed, prompts him to quit his job. The question is: why does the protagonist finally take initiative to do something only until after he's provoked? Answering this question offers a way inside the story's theme through its plot.

Characterization is another way to untangle the theme from story. What kind of person is the protagonist? What does he want? How does he go about getting it? In the example above, the protagonist in Updike's story is a smart-aleky, cynical, and sexist teenage boy. We learn a lot about him through his observations of the town he lives in, the people who patronize the store where he works, his coworkers and boss, and especially the young girls who cause such an upset. It is clear through the character's narrative that he is full of opinions, many of them not very pleasant; but his opinions are strong and he stands by most of them. We also learn, by the way he quits his job to defend the young girls, he is, in his own way, chivalrous. Yet, at the same time, the protagonist comes across as self-absorbed and snotty. He is a complex character, someone not immediately likeable but infinitely fascinating. How does the characterization of the story's protagonist offer some ideas about the story's theme? What does it say about the character and the circumstances he finds himself in? What does his relationship to other people and the town he lives in say something about people of his type in general or the type of society he lives in? These questions also offer some insight into the story's theme. Here, the story becomes as much about society and rigid societal standards and expectations (what is appropriate and not appropriate? Are rules to be followed or broken?) as it is about a single incident in a young man's life. These are just some examples in using the structure of a story to determine its themes. This can be done with a story's narrative arc (who is the character at the start of the story and what does he become at the end?), metaphors, similes, analogies. Even the repetition of certain words or phrases throughout the story offer some clues. Symbolism (such as the green light blinking at the end of the pier in F. Scott Fitzgerald's The Great Gatsby) also can be used to break down the story to get to its themes. The most important thing to remember when looking for themes in literature is to ask the right questions. By looking at the story closely and asking why certain things are placed within its structure, you'll be able to determine what the story is really about?
